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"CAN I NOT WEAR I\'lY HIJAB IN PEACE'?": UNDERSTANDING Y()UN(; MUSLIM 
GIRLS' REASONS FOR AND EXPERIENCES OF WEARING THE HIJAB 

ABSTRACT 

The ain1 of this research paper was to explore the reasons for and experiences of young 

Muslim girls wearing the hijab. Their decision to wear the hijab is exan1ined by exploring the 

concept of choice within the fratnework of socialization. The participants included 4 you11g 

Muslim girls in the(lge range of ll-13 wearing the hijab and attending Canadian public school. 

Focus group and individual interviews were used for data collection. The results showed that 

religion was the pri1nary reason why these girls chose to wear the hijab followed by their desire 

to develop a cultural identityandtorepresent Islan1 in the North Atnerican society. Fan1ily, peers 

and n1edia were found to have an effect on their decision to wear the hijab. The girls narrated 

positive as well as negative experiences in and out of school, but were determined in their 

decision to wear the hijab and were happy with their decision. The implications and limitations 

of the study indicate a need for future research on this topic. 

Key words: Young Muslim Girls, Hijab, Canadian Public Schools, Reasons, Experiences. 
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INTRODUCTION 

The Social Problem 

Nluslim won1en in Canada are often viewed through the lens of Orientalist 

stereotypes. Edward Said created the concept of Orientalism, which refers to the 

conventional Western popular view that the Muslim civilization is entirely different from 

the western world, and it is bound by fanatical and . barbaric beliefs that prevent it fron1 

becoming progressive and civilized (Said, 1979 cited in Bullock and Jafri, 2000). 

A study conducted by Sajidah Kutty on the images of Muslim wotnen in Westen1 

cultures found that the Westen1 culture ascribes three identities to Muslim won1en. The 

first image portrays the1n as the sensuous belly dancer; the second as the oppressed the 

hijab wearer and finally the n1ilitant woman often portrayed as wearing the hijab with a 

gun (Kutty, 1997 cited in Bullock and Jafri, 2000). These images coincide with the 

general Western views about Islam being a exotic, pri1nitive and uncivilized religion 

(Said, 1979 cited in Bullock and Jafri, 2000). 

The view of the veiled Muslitn \voman as oppressed overlooks the complex social 

phenomena underlying decisions to adopt the hijab and the different meanings it has for 

different Muslim wotnen. This view of Muslim wotnen essentializes them and may create 

misconceptions in the Western societies about Muslim won1en and Islam in general 

(Bullock and Jafri, 2000). It 1nay also lead to negative behaviours towards them. This 

becomes a social problen1 as Muslim women and girls who chose to wear the hi jab may 

become the target of negative attention. 

The Human Rights and Equal Opportunity Commission (2004) reported that in 

Australia cases of harassment of Muslim won1en wearing the hijab has increased post 

September 11, 2001 . Despite this, the hijah has become much more cotnmon and n1any 
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young women who decide to wear the hijab are first generation the hijabis, i.e. their 

rnothers do not wear it and they n1ay be facing opposition fron1 their fa~nilies for adopting 

the hijab (Hussein, 2007). 

~Vhy is it important to address this problem? 

In 1989, three Muslitn girls were denied entry in a school in Creil, France, as they 

wore the hijabs or headscarves. The hijab was viewed as a threat to the secularity of 

France. 1!12004 a law was p(lsseq in France banning all conspicuous forms ofy~ligi()US 

dress~ng in schools. The argument for theban was that obvious religioussymbols were a 

hindrance to equality (Thoinas, 2005; Zine, 2006). Sin1ilar issues concerning wearing the 

headscarf in schools have been found in Turkey, UK, Netherlands and Belgium (Sn1ith, 

2007; Shadid & Koningsveld, 2005). In Canada, in 1994, a 12 year old girl was expelled 

frotn her school in Quebec as she refused to remove her hijab in the school. The teacher 

federation in Quebec supported the ban by voting in favour of keeping the hi jab out of the 

schools (Zine, 2006). 

The ban . on wearing the headscarves in schools violates a perso!l:~ ~!ght to 

religion and its expression. Article 18 of the UDHR, referring to the right to freedom of 

thought and religion, states that everyone has the right " ... to manifest his religion or 

beliefs in teaching, practice, worship and observance" (Article 18, Universal Declaration 

of Human Rights) . Another article referring to the right to education states that 

" . . . [Education] shall pron1ote understanding, tolerance and friendship among all nations, 

racial or religious groups .. . " (Article 26, Universal Declaration of Human Rights). 

In the light of the above mentioned human rights it is clear that such bans are 

violating the rights of girls who want to wear the hijab. They are being discriminated 
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against due to the way they dress and their right to religious expression is denied. While 

it is important to acknowledge that there may be girls who are forced to wear the hijab, 

we cannot ignore the fact that there are girls who wear the hijab by their own free wilL 

The problem is that we do not know why some girls choose to wear the hijab in . families, 

con1munities and countries where they are not required to do so (Gereluk, 2005). This 

lack of knowledge results in perpetuation of incorrect assun1ptions and stereotypes. 

Within the North American public schools case studies of Muslim girls wearing 

the hijab have found that their teachers often viewed them as oppressed and Islam was 

seen as a religion that discourages education for wo1nen. Further, these ideas resulted in 

low teacher expectation and resulted in girls opting for lower non-academic strean1s 

(Zine, 2006). Such negative attitude and n1isconceptions mostly affect young school age 

girls, who may be forced to remove the hijab, which for some is an important marker of 

their identity. Thus it is essential to understand their point of view about the hijab and the 

reasons why they wear it and their experiences of wearing the hijab. 
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LITERATURE REVIE'\tV 

Canadian society is becoming increasing} y diverse in tern1s of culture and 

religion. Immigrants fron1 all over the world come to Canada for various reasons. The 

census enun1erated 6,186,950 foreign-born in Canada in 2006. They represented virtually 

one in five (19.8%) of the total population. The number of the foreign-born in Canada 

has nearly tripled during the past 75 years. The census estimated as tnany as 1,110,000 

newcomers anived in the country between January 1, 2001 and May 16, 2006 (Census, 

2006). 

According to the Council on Foreign Relations (2006) there are 750,000 Muslims 

living in Canada. The population of Muslim immigrants has increased by almost 170,000 

since 2001. Approximately 90% of the Muslim in1migrants originate fron1 South Asia 

and Arab countries. These imn1igrants bring along with then1 a rich cultural heritage and 

different religious beliefs. According to some researchers tl~t? }JE.PO~tance of religious 

identities increases for these itnmigrants after immigration, as it plays a vital role in 

preserving their cultural identities (Cadge & Ecklund, 2007). "Identity is generally used 

to define and describe an individual's sense of self, group affiliations; structural positions, 

and ascribed and achieved statuses. "'Identity results from internal subjective perceptions, 

self-ret1ection, and external characterizations" (Peek, 2005, p. 216). The way im1nigrant 

groups focus on and integrate their religious and ethnic identities puts them in a unique 

position. The process of immigration brings the immigrant in a new country which 1nay 

result in alienation and confusion. In order to adjust to this new situation and feel at 

home, immigrants take refuge in religion. They build religious institutions and places of 

worship to n1ake their transition into the new country easier. Religion may take on greater 

importance for an immigrant in creating self identity and group affiliations than in their 
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home countries where the religion may have been taken for granted, especially if these 

immigrants come fron1 a country where they were a part of religious · rnajority and after 

in1migration become the religious minority in their new country (as in the case of Israeli 

Jews or Pakistani Muslin1s in the US) (Smith 1978, cited in Peek, 2005). 

Religion is also used to maintain personal and social distinctiveness in the 

multicultural American context. llnmigrants are becoming more aware of their traditions 

and make efforts to pass on those beliefs, values and behaviours to their children. In this 

sense, !~_ligi~~-~ .. Pr(lctices, .. the .wayof.dressing_anclreligious institutes and organizations 

help in pro!l1oting individual self awareness and identity and build ~~r~ng gr()up 

affiliations (Peek, 2005). 

In a survey conducted by The Fourth National Survey of Ethnic Minorities 

(FNSEM) in 1993/94 in the UK by the Policy Studies Institute, it was found that the time 

spent in UK had n1inirnal effect on the assimilation of Musliin irnmigrants. While higher 

education, high incon1e job and living in neighbourhoods with low unen1ployn1ent rate 

weakened the attachment of Non Muslims with their own cultures, it see1ned to have 

reinforced religious identity of Muslin1s (Bisin et al, 2007). 

Imn1igrant chiJdren encounter Western cultures upon entering schools. They are 

caught in the rnidst of maintaining a balance between their horne culture and the cultures 

of their schools. lVIany a times there is a conflict between the two. Many young Muslin1 

girls wear the hijabs or head scarves to schools. A lack of awareness an1ong the teachers 

and school authorities regarding the reasons for and in1portance of this kind of dress can 

create tensions between parents and teachers at the cost of the child. Thus it is crucial to 

understand what the hi jab is and why some girls wear it 
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Dress codes 1nay serve critical social, cultural and political functions and act as an 

instrument of ''non-verbal ideological comn1unication" (Hoodfar, 2003, cited in Zine, 

2006, p. 242). In this sense .. ~~,!~.r,nic qress can b~ seen as an itnportc:mt.}~!~~9.JJ~ ~Qf 

communicating religious and so~ial yalt1es (Clarke, 2003 in Zine 2006). The Muslitn veil 

has been one of the tnost controversial fonns of dress which evokes varied responses 

from different people. Different won1en in different time and space have various reasons 

for wearing it (Zine, 2006). The hijab worn by many Muslin1 women makes a strong 

statement about their awareness of their individual and religious identity (Shmidt, 2004 ). 

After the unfortunate events of September 11, there seems to be an increasing feeling 

amongst Muslim women to distinguish themselves in the West and reaffirm their Muslim 

identities. They do this by adopting traditional clothing, like the hijab, that makes then1 

visible as Muslims (Ibrahin1 1999 cited in Ruby, 2006). The purpose of choosing to wear 

the hijab is not only to dress in an Islamic way but it is used as a tnarker of Muslirn 

identity. The hijab has, in this sense, becon1e a syn1bol of the Muslim comn1unity. By 

choosing to wear the hijab women subscribe to the attitudes, values and beliefs of Islam 

and are linked to the larger Musli1n comn1unity (Daly, 1999; Ruby, 2006) 

Religious meaning of Hijab 

In order to understand what the hijab is it is critical to refer to the Quran, which is 

believed by Muslims as the actual word of the God recorded by Prophet Muhammed 

(PBUH). The second important text refen·ed to by Muslin1s for understanding Is_~£1}·~,_9-!.'e 

the hac[f~!~s. These are records of Prophet Muhamn1ed's (PBUH) sayings and practices in 

accordance with the Quran (Read & Bartkowski, 2000). According to the Quran Muslim 

men and women are required to dress modestly and cover their bodies appropriately. The 
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Quranic verses, translated by Ali. A Yusuf as cited in Ruby (2006) that guides wo1nen's 

dress codes are: 

1. And say to the believing ~rvomen that they should lower their gaze and guard their 

modesty; that they should not display their beauty and .ornarnents ex<;ept ~,:vhat 

(m.ust ordinarily) appear thereof; that they should dr(HV their veils over their 

bosoms and not display their beauty . .. And that they should not strike their feet 

in order to draw attention to their hidden ornaments. (24: 31) 

2. Prophet! Tell thy wives and daughters, and the believing women, that they should 

cast their outer garments over their persons (when abroad): this is most 

convenient, that they should be known (as such) and not molested. And God is oft 

forgiving, most merciful. ( 33: 59) 

In the first verse mentioned above, the word khilnar is used in the original Arabic 

version with reference to women's clothing. Khimar was a gannent worn in pre-Islamic 

times which was let down loosely over the back of wearer and left their breasts exposed. 

The word khimar is used in the Quran to indicate that women's breast should be covered. 

Son1e scholars view the verses related here as a corrective to the pre-Isla1nic dress code 

and as a means to signify Muslin1 identity (Abou El Fadl, 2001; Hajjaji-Jarrah, 2003 in 

Zine, 2006). The second verse uses the word jilbab in Arabic, which means an outer 

garment covering the entire body or the neck and the bosom (Ruby, 2006). 

The hadith literature related to dress includes only one report referring to women's 

clothing. According to this h~2i.t_~, the Prophet Muhan1med (J>J3liJ-I) stated that at the age 

of puberty, women should C()ver aU butJheirll(;lncls and face. However the authenticity of 

this hadith is in question (Clarke 2003, cited in Zine 2006). Some scholars assert that 

during the 7th century the hijab becan1e a visible marker of Muslim women so that they 
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could be identified as Muslin1, be considered under the protection of the Muslims and 

can thus avoid any kind of harassn1ent (Abou El Fadl, 2001; Hajjaji Jarrah, 2003; Roald, 

2001 in Zine, 2006). 

According to son1e religious scholars a woman is required to wear the hijab to cover 

her ears, neck and hair. This view reflects the require1nents of tnodesty in clothing by the 

Quran, thus it is logical that a substantial number of women wear the headscarf or the 

hijab believing that it is mandated by the Quran. From this perspective, a ban o11 ~":'.~~~!lg 

the . ~ij(_l~ may infrin~e upon a Muslim woman's right to freedom of r~ligic;:)J! ___ ~~~j! 

obstructs her frotn following what is prescribed in her religion. Opthe contrary, some 

scholars propose that the Quran does not clearly direct a woman to wear the hija~~.J)ut 

rather . refers to a general need for tnodesty. It requires a believing ~ron1an to dress 

modestlyto prevent harassment by men. However, the decision about whether an action 

is in accordance with a religious dictate lies with the individual. Thus if a Muslim won1an 

believes that by wearing the hijab she is fulfilling her religious duties, restraining her 

from wearing the hijab violates her right to freedom of religion (Ziegler, 2007) 

Defining the HUab 

According to Ruby (2006) it is essential to differentiate between the terms the hijab 

and veiL Veil and the hijab are not equivalent and the Encyclopedia of Islam identifies 

over 100 terms as pieces of clothing, many of which, such as 'burqa', 'abayah', 'jilbab', 

niqab, and izar, are used for the covering of a female body (El Guindi 1999, in Ruby, 

2006). This implies that the word hijab can have multiple meanings. For example, a 

woman wearing a niqab in Saudi considers it the hijab whereas a Canadian Muslhn 

woman n1ay adopt a headscarf and call it the hijab. The Quran, which is the religious text 
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of the Musliins, has not used the hijab in referring to Muslin1 woman's clothing. In the 

Quran the word hij ab is used to refer . to something that protects but also something that 

can obstruct (Ruby, 2006). Due to the con1plexity of interpretation, there is a difference 

of opinion amongst the scholars about how much of the body should be covered (Zine, 

2006). For this paper I will use the word The hijab identified as the headscarf popularly 

worn by many Musli1n women in North America. 

Perceptions of the Hijab in Western Society 

The hi jab has been viewed by the We.~~~rn. ~'-:lJtlJJes as-·-syn1bq}s <?!' ?PP!~~~-~!.9.[1 of 

won1en in the Muslin1 world (Cloud, 2004 in Droogsn1a, 2007). The tnedia plays a tnajor 

role in promoting stereotypes about Muslin1 women in North America. Images of covered 

women have often been used to illustrate the "backwardness" of Muslims and the 

subordination of women in Muslim societies (El Guindi, 1999; Steet, 2000 in Droogstna 

2007). According to Ruby (2006), n1any studies have shown that the image of the Muslitn 

woman portrayed by the don1inant North American media is that of an "oppressed and 

passive hijab wearer"(p. 62). The hijab has come to be seen as a symbol of Muslin1 

world and is associated with "religious fundamentalism and extretnism" (Zine, 2006, 

p.242). Due to the tragic events of September 2001, n1isunderstanding about thel\1uslim 

community has increased and little has been done to focus on the positive aspects of 

Islam (Ahmed & Szapara, 2003). 

Most of the media portrayals of the hijab are due to the power dynamics of 

European colonialism. The hijab represented a clear evidence of inferiority of the 

colonized and elin1inating it would help make the Muslitn societies modern (Thon1as, 

2005). Atasoy (2006) asserts that the hijab or veil as a symbol of wotnan' s oppression 
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was developed when Europeanpowers colonized Muslim societies. During thi~ period, 

the beliefs and practices of Islan1 were viewed as a part of a regressive culture. On the 

other hand the European culture, which pron1oted personal freedom~ was seen as 

liberating. Thus in order to liberate themselves the Muslim woman must defy the Islan1ic 

nonns (Atasoy, 2006). In the view of Musli1n women as oppressed and in need of rescue, 

Ruby (2005) cites the exmnple of the TaJiban forcing the wearing of burqa in 

Afghanistan. She points out that the tradition of burqa was not created by the Tali ban. In 

fact it was there even before then1. And even after the Tali ban regitne ended won1en still 

wear the burqa. This shows that many women choose to cover themselves according to 

Islamic principles and do not necessarily see it as oppressive. There are many reasons 

why Muslim wotnen chose to wear the hijab besides its religious significance, especially 

in non-Muslin1 societies. The hijab can become a means of asserting one'so\Vt?- , .L9.~.!!,ti.!.Y 

as a .Mu~Jim (Thcnnas, 2005). How we dress is crucial in conveying one's identity to 

others. The male dominated cultural norn1s of the Western society often determine the 

"acceptable" fashion for women which may include clothing which m·e tight and may 

reveal the shape of the body (Borisoff & Merrill, 2003 in Droogstna, 2007). On the 

contrary the hijab usually tends to cover 1nost of the women's body. Many studies (e.g. 

Ruby, 2006; Atasoy, 2006) have found that n1any Muslhn women feel that the hijab has 

been liberating experience for them . and that they don't have to con finn to the western 

rules of how a women should dress and are able to avoid unnecessary sexual attention. 

Hijab and Education 

According to Nowak (2001, in Smith, 2007) an in-depth study of international 

provisions for education concluded that education has four purposes, 
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1. to help hurnan beings develop their personality and dignity 

2. to capacitate hurnan beings to actively participate in a free society of 

n1utual tolerance and respect for other civilizations, cultures and religion, 

3. to prornote respect for one's parents, the national values of one's countries 

and the natural environment and., 

4. To develop respect for human rights, fundamental freedoms and the 

maintenance of peace. 

In Western societies, Muslin1 girls who choose to wear the hijab in schools have 

been victims of ridicule and exclusion (Han1elani, 2004, cited in Zine 2006). The hijab 

has been surrounded by controversies in many parts of the world. In March 2004 France 

passed a law which restricted students frotn wearing any forn1 of obvious religious 

symbol to schools (Smith, 2007; Zine 2006; Thomas, 2005). The ban on wearing 

headscarves in J'tlrkeyin the name of secularisrn was accepted by the European Court of 

Human Rights. In the UK a Muslirn girl was not allowed to wear jilbab as a part ofher 

school unifon'!l (Smith, 2007).some people believe that the ostracization of the hijab

wearing women has increased because of Islmaophobia . .. !~l~~~:?P~.9Q.~f! <:an ~e defined as 

"a fear or hatred of Islam and its adherents that translates into individual, ideological and 

systemic forn1s of oppression and discrimination" (Zine, 2003 cited in Zine, 2006, p. 

239). Girls who dress according to the Islamic code of dressing that prominently 

categorizes them as 1\lluslilns face Islan1ophobia. Zine (2006) calls this "Gendered 

Islan1ophobia" which can be understood as discrimination based on the negative 

stereotypes of Muslim wotnen (p. 240). Historically An1erican public schools have 

echoed and preserved the values and traditions of the white Anglo-Saxon dominant 

gtbups. However, the population of North An1erica is rapidly changing and becoming 
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more and more culturally and religiously diverse. It is therefore imperative that schools 

n1ake accon1modations to include such a diverse population in the classroorns (Ahmed & 

Szpara~ 2003). 

Teachers bring to class their own beliefs and values based on their experience of 

cultures different from their own. Si1nilarly students bring their own beliefs and values to 

the class. These may be conflicting at times due to the teacher's lack of experience with 

different cultures (Chan, 2006). Nevertheless, teachers play an important role in helping 

students understand diversity and develop tolerance towards it (Pang, 2005 cited in 

Subedi, 2006). 

A study conducted by Hoot, Szecsi and Moos a (2003) designed to understand 

teachers' knowledge about Islam revealed that almost one-third of the participants held 

negative connotations with the word "'Islan1." Historically, the aim of education has been 

to liberate all students, including women. Veiling, which has been seen as oppressive of 

wo1nen, could not be accepted fro1n this view. As a result in sotne French schools the 

hijab-wearing students have been expelled from their schools. However, some French 

thinkers argue that expelling girls is not the solution. It may lead the1n to private schools 

which can further isolate them from the main society (Weil, 2004, in Thomas, 2005). 

While bans on wearing the hijab were thought of liberating women, it is interesting to 

note that the women were not asked what they felt about the hijab (Lenke, 2000 in Zine, 

2006; Wieviorka, 2004 in Thomas, 2005). The next section explores the views that 

Muslim women hold about veiling. 
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Hijab and Muslim Women 

"The white, Eurocentric, secular cultural codes of Canadian society are the 

standard of n1easure against which all other identities are judged and positioned and 

within which all other identities must be disciplined into conformity or face exclusion" 

(Henry & Tator, 2005 in Zine, 2006, p .. 246)> 

The above view enforces the exclusion of girls who do not adhere to the code of 

dress prescribed by the dominant society. In her study on Muslim girls in Islarnic schools 

in Canada, Zine (2006) found that although the schools were segregated on the basis of 

gender these girls reported feeling more accepted in their schools as compared to public 

schools they had attended in the past. Girls who adopted the hijab for religious reasons 

also found it helpful in avoiding undue Inale attention (Zine, 2006). 

Anecdotal evidence suggests that more and more women are wearing the hijab an 

in1portant part of their identity. There are many reasons why women wear the hijab. 

Many women see the hijab as empowering. It gives thetn a unique identity and they feel 

more connected with the larger Muslim community (Ruby, 2006). Chan (2006) observed 

that many South Asian women wear it with pride and feel liberated by it. Atasoy (2006) 

claims that more and more young girls and highly educated wotnen in Egypt are 

embracing the hi jab to show others that it does not stop them from participating in public 

life and at the same time maintains their dignity. It is the North American portrayal of 

women that represents the hi jab as oppressive and asserts that it is imposed upon l\1uslim 

won1en (Ruby, 2006). 

On the one hand, many who support the ban on the hijab argue that this ban is 

aimed to liberate Muslim women from oppression, helping them to achieve their 

fundamental right of freedom of expression and equality with men. On the other hand, 
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those who oppose the ban argue that the ban infringes upon the basic rights of minority 

religious and cultural comtnunities to express their self identity, which is their 

fundamental hun1an right. However all these debates over fundan1ental rights often see1n 

to ignore the specific context of a Musliln woman's decision to wear the hijab. Different 

woman in different social contexts 1nay have different reasons for wearing it. The hijab 

n1ay be forced upon them or it n1ight be adopted by choice. According to some Muslim 

feminist wearing a hijab may make the woman feel liberated and allow her to move 

freely in public space (Freedman, 2007). 

In a study carried out by Droogsn1a (2007) the author found that the hijab serves 

six n1ajor purposes according to the women interviewed: 

1. Assert a Muslim identity: The hijab is a visible sign of being a Muslim. It asserts 

one's tnembership in the larger Muslitn con1munity. Despite some negative 

experiences most won1en wear the hijab with pride. Many won1en in this study, 

especially new converts to Islam found it an important marker of identification 

with con1mitment to Islam. 

2. Regulates behaviour: Many women in the study reported that the hijab helps them 

to behave modestly in society · and keeps a check on their behavior. This is 

important in term of their interaction with men. 

3. Restricts the view of women as sexual objects: Many women felt empowered by 

the hijab as it helps them ward off unwanted sexual attention by men. 

4. Increases respect: The hi jab does provide respect to women. However won1en in 

hijab were targets of harassment after Septen1ber 9/11. 

5. Secures dose relations: Women in this study felt that only their husbands had the 

right to see their beauty and the hijab helps them protect and preserve it for them. 
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6. Is libe.rati~g: Four wornen in the study reported that the hijab provided them with 

the freedom from the pressure to confonn to the dominant society's codes of 

dress. According to them the American women are exploited by the standards of 

fashion. The hijab is viewed as liberating them from this exploitation. 

Clothing and appearance are deeply rooted within any social and cultural context 

(Kaiser, 1997 in Droogsn1a 2007). American Muslim women find themselves in a 

struggle to be a part of the American culture and conform to the fashion norms as well as 

the American Muslim cotnmunity and dress in ways considered appropriate in Islan1. 

This position influences their choice of clothing and also the choice to adopt the hijab 

(Droogsn1a, 2007). 

The discourse around policies and legislations banning the hijab daiins to protect the 

rights of 1V1uslim woman from the patriarchal nature of Islam which requires thetn to 

cover their heads, thus promoting gender equality. However this notion can be contested 

that the policy of banning the hijab has, in the nmne of supposedly u11iyers.~~ p~tt arguaply 

Eurocentric conception of wotnan' s rights, done more hann than good in tern1s o( letting 

these women exercise their righ.ts, · and has further excluded then from t~~ ~yrop~(t1l 

societies (Freedman, 2007). In order to understand the lives of these wotnen and the 

negotiations and choices they make it is in1portant to listen to their voices. 

The Study 

This review of literature has highlighted the fact that the hi jab is viewed as a mark of 

women's oppression in Western society. While rnost of the studiesfoundinthe literature 

focus on women's view of the hijab, Zine (2006) conducted a study on young, school age 

girls wearing the hi jab in a Canadian Islamic school. She found that all the girls included 
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in the study had voluntarily adopted the hijab and as a result had experienced racisn1 

outside the schooL Although they were segregated by gender in their Islmnic school, they 

reported feeling even more segregated in the public schools they had previously attended, 

due to lack of understanding of their faith. 

TraditionalJy, Muslitn girls start wearing the hijab when they reach puberty, usually 

around the age of 11-13. It is therefore itnportant to study what they think about wearing 

the hijab when they begin to do so. This is also the age when girls typically become 

more susceptible to social pressures, particularly those that are related to their sexual 

identity. Their self-images are influenced more strongly by their peers, son1etimes 

resulting in conflicts between them and their families. It is therefore important to ask the 

following questions: 

1. Why do young Muslim girls wear the hijab? 

2. vVhat have been their experiences related to wearing the hijab within the public 

schools in Canada? 
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METHODOLOGY 

"The standpoint of won1en situates the inquirer in the site of her bodily existence 

and in the local actualities of her workjng world ... Those who undertake inquiry from this 

standpoint begins always fron1 the women 's experiences as it is for won1en. We are the 

authoritative speakers of our experiences." (Smith, 1990, cited in Garner, 2000, p .484 ). 

According to the fetninist standpoint theory one's experiences of the world, the 

self and consequently one's knowledge are determined by one's social position (Wood, 

1994, in Droogsma, 2007). The standpoint theory presupposes that n1arginalized groups 

are controlled by certain dotninant social ·groups that control the structure and cultural 

expectations of the society (Dougherty, 2001, p. 373, in Droogsma 2007). Further, this 

theory highlights the importance of appreciating the differences in the experiences of 

women. It recognizes that marginalized women may experience further oppression and 

that their standpoints are not necessarily consistent with those of women who belong to 

the dorninant socio-cultural groups. Muslim women's social position in the American 

society can be studied using the standpoint theory as it provides an opportunity to analyse 

what these wotnen have to say about the hijab (Droogstna, 2007). 

Scope 

This study attetnpted to understand the reasons for and experiences of Muslim 

school age girls wearing hijab in the Canadian public school system. The age range of the 

participating girls was between 11-13 years. I have chosen to focus on this age as most of 

the studies on hijab have focussed on adult women and their views. There is very little 

attempt made to understand what girls of this age have to say. Also, these girls are the 

ones who may have to face the negative attitudes of teachers and peers in schools. Thus it 
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is very important to understand how they view their situation and what determines their 

choices. 

Approach 

The approach used for this study was qualitative. The purpose of this study was to 

understand the perspectives of young Muslim girls, not to measure the frequency of their 

opinions. Qualitative research involves studying in detail, the cases or event that spring 

form our everyday lives and provide authentic analysis that are relevant to specific 

context (Newman, 2006). The main purpose of this particular study was to understand a 

social phenomena and its relevance in a particular context i.e. wearing of the hijab by 

young Muslim girls in Canadian public schools. 

Strategy 

The strategy I used for this study was grounded theory, which is based primarily 

on inductive reasoning (Neuman, 2006, p.60). Grounded theory is developed by 

systematically gathering and analyzing the data. In this process the researcher begins the 

research process without any preconceived theory in mind. The theory emerges during 

the research process. The advantage of grounded theory is that since it is heavily based on 

the data, it provides new insights and increases the researcher's understating of the 

phenon1enon being studied (Strauss & Corbin, 1998). 

Setting and sample 

The setting of the study was a meeting room in the building in which I live. One 

of the participants lives in the same building, another one in the next building. Two other 

participants live nearby and were accompanied by their tnothers to the site where the girls 
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were interviewed. The setting was decided after consulting with the parents and the 

participants. 

The san1ple included four young Muslirn, hijab wearing girls attending public 

school in Toronto. The participants were limited to four due to time constraints. The age 

range of these girls was 11-13 years. This age was . selected as there is lack of literature 

related to this age group. As noted above, l\1uslim girls are often expected to begin 

wearing the hijab at the onset of puberty, which typically falls within this age. At this 

age, girls often becon1e more aware of their sexual and group identity, and becon1e more 

vulnerable to conflicts that may arise fron1 different pressure groups, such as peers and 

fatnily members. 

The sampling method used was snowball sampling. In this n1ethod the researcher 

identifies subjects with characteristics relevant to the study and then they are asked to 

suggest names of other subjects with same characteristics (Berg, 2001. p. 33) The names 

of the participants have been changed to protect their privacy and each participant is 

given a pseudonyn1. All participants attend the same Canadian public schooL 

Researcher Self Disclosure 

I have been wearing the hijab or the headscarf for the past five years and 

personally it has been a liberating experience for tne. I have come across people who hold 

cettain misconceptions about the hijab. I acknowledge that due to my personal beliefs and 

experiences I may be inclined towards highlighting the positive experiences of wearing 

the hijab and ignoring the negative ones. However, recognizing this tendency also alerted 

Ine to this possibility and hopefully protnoted greater self-reflection in my analysis. 
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It was also n1y concern is that n1y wearing the hijab might influence the 

participants' responses. I addressed this issue by explaining to the participants that people 

have different views about the hijab. I also tried to address this issue by formulating 

questions that are open ended and do not threaten the participants' self image. 

Data Collection 

I began the data collection with a focus group discussion to identify common 

perceptions, issues and experiences. A focus group is defined as a "discussion involving 

small number ofparticipants, led by a moderator, which seeks to gain an insight into the 

participants' experiences, attitudes and/or perceptions." (Hennessey & Heary, p.236, in 

Greene & Hogan, 2005). The advantage of this tool is that it evokes responses that may 

not be elicited with individual interviews alone, as the participants feel more secure in 

sharing their opinions in a peer group. The disadvantage of a focus group is that 

participants' responses can be influenced by other group rnembers and they n1ay respond 

in a particular way just to be a part of the group (Greene & Hogan, 2005, p.237 & 239). 

In an individual interview the researcher can ask questions that n1ay be 

unstructured, open-ended, informal and in-depth. The researcher: seeks to gain insight into 

the participant's perspectives and experiences (Neurnan, 2006, p. 406-407). Conducting 

individual interviews after the focus group session gave me the chance to explore topics 

discussed in the focus group, asking the participants to elaborate, illustrate or challenge 

what they or others had said during the focus group discussion, based on their own views 

and experiences. I found the focus group very helpful in generating a dynamic discussion 

around the hijab. The participants also noted that they felt good knowing that other 

people have had sin1ilar experiences and that they are not alone. All the girls except one 
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were eager to share their experiences. One of the reasons I chose to interview each 

participant . after the focus group was that one or n1ore participant might be hesitant to 

express her views during the focus group. As anticipated, the interview situation proved 

to be n1ore comfortable for this participant. 

Data Organizing 

The focus group sessions and personal interviews were audio recorded and fully 

transcribed. They were kept confidential and only the researcher and the supervisor had 

access to it. The electronic copy was protected by a password known only to n1eo Hard 

copies of the data were also kept in a safe place accessible only to me and my supervisor. 

The data will be destroyed two years after the completion of the study. 

Data Analysis and Interpretation 

The organization of the data into then1es and concepts begins with coding. As 

described by Miles and Huberman (1994, cited in Neutnan, 2006, p.460); "Codes are 

tags or labels for assigning units of meaning to the descriptive or inferential information 

con1piled during a study ... ". Coding helps to manage and categorize the data. 

Data for this study were analysed by starting with open coding. During this 

process patterns in the data were identified and initial codes were assigned to the data in 

order to compress the data into categories .. This was followed by axial coding. Here the 

already organized initial sets of codes were further analysed. The focus here was on 

codes rather than the data itself. In axial coding the researcher tries to determine 

" ... causes and consequences, conditions and interactions, strategies and processes ... " 

within the data and identify categories that are similar. The final step was selective 

coding. This involves scanning of data to look for cases that exemplify the thetnes and 
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make comparisons and contrasts (Neuman, 2006; p. 460-464) These thernes and 

concepts are eventually linked to each other to fornltdate a theory (Neun1an, 2006; p. 

460), which is what I tried to do for the final analysis. 
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FINDINGS 

The Participants 

Aleena is now 13 and started wearing the hijab when she was around 11 years old. 

Her parents are from Pakistan but she was born in Canada. Her tnother also wears a hijab. 

She started wearing the hijab when she saw one of her cousins wear it and she thought it 

was "cool''. Her parents were extren1ely supportive and praised her (saying that she 

looked good in a hijab) and encouraged her to wear it to schooL She says her parents 

never forced her to wear the hijab. Gradually she realized that Islam requires won1en to 

wear the hijab and she understood the true meaning of the hijab ... "it became in1portant to 

me and I understood, like, why I was wearing it". She says it makes her feel secure and 

better about herself. 

An interesting incident at school reaffirmed her faith in the hijab. She says she 

used to be bullied in school. But since she started wearing the hijab, the bullying stopped. 

She still does not ]:cnow what the reason was, but she feels it was due to her the hijab. She 

thinks probably people started respecting her more as an individual and her the hijab ... "I 

started wearing the hi jab and that just represented 1ny religion so they started to respect 

me more". 

She feels respected and protected when she wears the hijab. She says she does not 

need to worry about how she looks. Her family and friends are very supportive and 

encouraging. Sometimes in school her friends tell her to take it off but she does not. 

When asked has she ever considered not wearing the hijab she says, "It's basically like a 

part of your body. Like if it was taken off I would feel like one part of rne has gone". 
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She feels that by choosing to wear the hijab she has tnade her parents proud and 

that n1akes her feel good about herself. She also feels that by wearing the hijab she is 

fulfilling her religious duties ... " .. .it feels good to know that I have not let n1y God down. I 

am actually trying to prove myself worthy of being Muslim ... ". Despite some negative 

experiences she says that she has never thought of giving up the hijab. 

Ishrat is Aleena's sister and is now 12 years old. She started wearing the hijab 

when she was 9 years old. Her 1nother wears the hijab and as a child she would copy her 

mother by wearing the hijab at home. Her parents encouraged her to wear the hijab n1ore 

often and in school. She says her parents never forced her to wear the hijab and it was 

entirely her decision to wear it every day. She says the hijab represents Islan1 and protects 

her from eviL Also, she believes the hijab frees her from worrying about her looks. Her 

friend and family generally support her for wearing the hijab. Sometimes in school some 

of her friends urge her to take it off but she refuses. "It's a part of who I am so I just can't 

take it off'', says Ishrat. When asked has she ever considered not wearing the hijab she 

says, just initially when she had started wearing it but she got used to it. Now, she says, 

she is very comfortable and happy to wear the hi jab, " .. .I feel proud that I am unique and 

it shows who I am, basically that I am a Muslin1". 

Ayesha is 13 years old and is in grade 8. She stared wearing the hijab four months 

back. Her parents are frotn Pakistan and she was born in Canada. Her mother does not 

wear the hijab; however she does cover her head with a long shawl. Ayesha started 

wearing the hijab six months ago. Her mother is always said that she will never force her 

daughter to wear the hijab but will also not stop her if she chooses to wear it. Now that 

Ayesha has chosen to wear the hijab her mother feels proud of her and buys her hijabs 

that match with her dresses. The reason Ayesha started wearing the hijab is the influence 
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of her friends. She said, " ... whenever I looked at other Musliln girls, I saw them wearing 

the hijab and I felt like a bad person ... ". She says that knowing that Islam requires girls to 

cover, she felt guilty that she was not wearing the hijab. Her friends encouraged her to 

wear the hijab and her family suppo1ted her. Also she felt that wearing the hijab is a part 

of her culture and she should show it in public. 

Ayesha says she is very happy with her decision and her religion gives her the 

strength to stick to it. .. " .. .I feel kind of proud of n1yself that I should the hijab because it 

1nakes me feel good". She did think about taking it off for good during the initial period 

due to some of her friends' reactions but her n1om supported her and explained to her 

why girls are required to wear the hijab but still left the decision on Ayesha. She then 

decided to keep wearing the hi jab. She said. " ... my religion kept n1e going". At school 

she had son1e negative experiences during participating in sports activities. Some boys 

told her that Muslim girls cannot play basketball because the hijab may obstruct the 

game. However like Aleena she chooses to ignore the negative experiences and does not 

let them con1e in her way in anyway. 

Su1naiya is 12 years old and is in grade 7. She started wearing the hijab when she 

was in grade 5. Her parents are from Somalia and she was born in Canada. Her n1other 

wears the hijab. She started wearing the hi jab when she was 10 years old. She says it 

wasn't a big change for her as everyone in her fan1ily wears the hijab so she was well 

prepared for it. She said she wasn't forced to wear the hijab. It was her choice because 

she feels it is her religious duty to wear the hijab and by fulfilling her religious duties she 

will be granted 'jannah' (paradise) upon death. Sumaiya's reasons for wearing the hijab 

were more spiritual. She said the hijab protects her from 'shaytan' (the devil) and helps 

her to take right decisions when she is in a test (for exatnple, when the devil n1akes her 
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feel lazy to pray, the hijab ren1inds her of her religious duties). She says,'' I feel pretty 

good because when I am in tests and everything I know that the hijab is there". Her 

family and friends are very supportive. She always tries to match her accessories and 

shoes with her the hijab. Outside of school she also wears the 'abaya' (long, loose cloak). 

However in school she only wears the hijab due to uniform restrictions. When asked has 

she ever considered giving up the hijab she said only when she initially stared wearing 

it. .. " It was itchy and I wanted to take it off'. But now she says it feels like as if the hijab 

is attached to her, " .. .it's another part of my body on my head". She says she will never 

give up her the hijab as with the hijab on she does not worry about her looks and also 

because she is able to follow her religion. According to her, " ... I realize that one day 

everybody's going to die; they have to reach for 'jannah' so I believe that life is a test and 

that when you die Allah's going to test you again. So either you go to hell or paradise". 
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REASONS FOR WEARING THE HIJAB: RELIGION, CULTURE AND 
SELF IDEN'fiTY 

The aitn of this research was to find out why young Musliln girls wear the hijab. I 

wanted to know whether they wear the hi jab just because they are told to do so by their 

parents or do they really understand · the true meaning and purpose of the hi jab. In the 

literature review we have observed that there is a conflict about whether or not the hijab 

is mandated by the Quran. According to the Quran ~1uslim men and women are required 

to dress modestly and cover their bodies appropriately. There is a difference of opinion 

amongst scholars regarding a IVIuslin1 woman's dressing. Some religious scholars believe 

that a woman is required to wear the hijab to cover her ears, neck and hair. This view 

reflects the requirements of n1odesty in clothing by the Quran, thus it is logical that a 

significant nun1ber of women wear the headscarf or the hi jab believing that it is n1andated 

by the Quran. On the contrary, some scholars pn~J?~Se that the Q1.1ran does not clearly 

direct a won1an to wear the hijab, but rather refers to a general need for n1odesty. It 

requires a believing woman to protect her privacy to prevent harassment by men. 

However, the decision whether an action is in accordance with a religious dictate, lies 

with the individual (Ziegler, 2007). 

When I asked the girls why they wear the hijab, all of them gave religion as their 

primary reason for weming the hijab. They said that Islam requires then1 to do so. 

According to these girls it protects them fro1n shaytan (devil) and prevents them from 

doing anything wrong. The following quotes illustrate their opinions: 

Aleena: it protects us, basically it's our protection or our cover and it protects us 
fronz the evil eye and it represents our true meaning of Islam and a religion. It 
symbolizes our character and our religion basically. 
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Sumaiya: I think people ¥vear the hijab because the meaning of the hijab is to cover. 
to cover themselves from shaytan and boys and cover yourself from like Allah think 
that you're a very worthy servant for him ... 

Ishrat: ... it covers us to protect us frmn evil and shaytan ... 

In the above sense the hijab is considered as a divine order and by following it the 

girls feel they are fulfilling their religious duties. They see the hijab as a good thing for 

themselves. All the participants said it makes them feel good about themselves and they 

feel better Muslims by wearing the hijab. 

Another reason why they wear the hijab is that wearing the hijab is considered a 

part of -~~h1mic ~~H~.re. The girls consider the hijab as a symbol of Islan1 and Islamic 

culture and they show their affiliation to this culture by wearing the hijab in public. 

lshrat: I think Muslin girls wear the hijab because it represents Islam and for 
people to know that you 'refrom the Islamic culture. 

Aleena: it shows you know your culture, where you're from and it 's just like your 
individuali~v as like a person, as a Muslim. 

A.vesha: we are here to show our culture and that's our religion. 

Interestingly, .r.~ligi()n (l~~ ~'-:ll.,!~~r.~ were used interchangeable throughout the 

interviews and the focus · group. This may be because Islatn is not only considered a 

religion but a way of life by its followers. Islam not only teaches its followers their 

religious duties but also provides them with guidance about their day to day affairs in 

accordance with the Islamic principles. Thus the girls said a number of times that they 

wear the hijab because of their religion and also because they want to identify with their 

Muslim culture. In this sense Islamic dress can be seen as an important means of 

communicating religious and social values. Dress codes n1ay serve critical social, cultural 
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and political functions and act as an instrument of 'non-verbal ideological 

comtnunication' (Hoodfar, 2003 and Clarke, 2003 in Zine 2006). 

The literature shows that the importance of religious identities increases for 

irnmigrants after immigration, as it plays a vital role in preserving their cultural identities 

(Cadge & Ecklund, 2007). Accordingly, religious practices, the way of dressing and 

religious institutes and organizations help in promoting individual self awareness and 

identity and build strong group affiliations (Williams 1988, in Peek, 2005.). The hijab 

worn by n1any Muslim women makes a strong statement about their awareness of their 

individual and religious group identity (Shmidt, 2004). There seems to be an increasing 

feeling amongst Muslitn women to distinguish then1selves from the vVest and reaffinn 

their Muslitn identities. They do this by adopting traditional clothing, like the hijab, that 

makes then1 visible as Muslims (Ibrahim 1999 in Ruby, 2006). The purpose of choosing 

to wear the hijab is not only to dress in an Islamic way but it is adorned as a marker of 

Muslim identity (Daly, 1999; Read & Bartkowski, 2000 in Ruby, 2006). 

The girls strongly felt that the hijab has become an important part of their 

individual self identi,~y~ When asked whether they had ever considered giving up the hijab 

they said that the hijab is like a part of their body and they cannot imagine then1selves 

without it anymore. They said their faith in their religion and parental support gave them 

the courage to go on with it. And now they tn1ly understand the meaning and purpose of 

the hi jab and they would never give it up. The following quotes illustrate this position: 

Aleena: /love wearing the hijab. It's because it's part of me. 1 never really feel 
anything because it's just like ... its like how tvould you feel if ... that you have two 
anns? It's basically like a part of your body ... 1 mean it has beconze like who 1 am 
so without it would just be like empty, like you know you wouldfeellike you lost a 
part of yourself. 
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Sumaiya: I Yeah it's another part of my body on my head. It's pretty much 
attached to me. Wearing the h(jab, it's like it's attached to me. Sonzetimes when 
I'nz in the house I don't even take off my the hijab. I got to sleep in my the hijab. 

lshrat: And I always have to tell her that it's like one of my responsibilities. It 's 
like why do you brush your teeth every morning. It's because you have to, it 's part 
of vvho you are. My dad alrvays has to remind 1ne to take off my the hijab before I 
go to sleep. 

Peek (2005), in her research on the process of religious identity formation in 

second generation Muslin1 Arnericans, proposed a three stage rnodel of Muslirn religious 

identity development The first stage is of religion as ascribed identity, where the 

participants took their religious identity for granted especially during childhood when 

children follow their parents in perforn1ing rituals without really understanding them. The 

second stage is religion as chosen identity. Here her participants reported reflecting on 

and understanding their religious duties and then embracing a Muslim identity. The third 

stage, religion as declared identity developed after September 11 2001. Her participants 

felt that it was cntcial to reinforce and proclain1 their identities so that they can rnaintain a 

positive self perception and clear any misunderstanding s about their religion. 

The girls in my research seen1 to go through silnilar stages. Initially when they 

started to wear the hijab it was n1ore of following what their mothers did. Then they 

understood why they should wear the hijab and accepted it as a part of their identity. 

Lastly the fact that they wear the hijab as a way of showing their culture and explain to 

their friends why they wear it and what its benefits are coincides with Peek's declared 

religious identity. 
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CHOICE vs .. SOCIALIZATION 

According to Arnett Jeffery Jensen (1995), "Socialization is the process by which 

people acquire the behaviors and beliefs of the social world--that is, the culture--in which 

they live. The three goals central to this process are: (a) impulse control, including the 

developtnent of a conscience, (b) role preparation and perforn1ance, including 

occupational roles, gender roles, and roles in institutions such as marriage and 

parenthood, and (c) the cultivation of sources of n1eaning--that is, what is itnportant, what 

is to be valued, what is to be lived for." (p. 617). Quoting Scarr (1993), Jenson (1995), 

assetts that the culture that we live in sets the boundaries on the growth of an individual 

and is the core of socialization. According to Jensen, children start learning these 

expectations in infancy and they remain with them throughout their life. Atnongst the 

many sources of socialization 1 have chosen to focus on family, peers and media for tny 

research as they were discussed in detail by the girls. 

Personal Choice and Fandly Expectations: 

Immigrant parents face the challenge of bringing up their children in a cultural 

environment which is different from the cultures in which they were born and raised. 

Parenting practices and parental expectation differ greatly when parents con1e frotn a 

culture different from their host country. This n1ay create a sense of fear in parents that 

they may lose their children to the culture of the host country. As we have seen in the 

literature review religious identities become tnore in1portant in imtnigrants after 

tnigration in an attempt to preserve and pass on their cultural values to their children. 

The girls in this study asserted that the decision to wear the hijab was their own 

and they were not forced by their parents. In all four cases there was no parental pressure 
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to wear the hijab. However, there was a lot of parental support for wearing it. In ali four 

cases the parents praised and encouraged the girls once they started wearing the hijab. 

An important point to note here is that the values and practices of a fan1ily are a reflection 

of their cultural values that the parents want to transmit to their children. They are not 

created by the parents themselves; rather they are learnt by them as a part of their own 

socialization process (Jensen, 1995). The girls participating in this study were obviously 

encouraged by their parents to wear the hijab, but they also clearly believed that the 

decision to do so was their own: 

Aleena: My parents said if you don't ·want to wear it, its okay ... So it was never 

under any force or n1y parents said okay. wear it, you have to wear it. 

Sumaiya: My 1no1n never forced 1ne, I just felt like it because I said I have a duty 

to wear this because I want to get granted paradise. 

Ayesha: 1ny mom, first she told me you should wear the hijab, but said l'nz not 
going to force you. It's your choice. If you do want to wear it, it's good for your 

own. lfyou don't want to wear it it's your choice. 

lshrat: Yeah, like even my dad, he said that you're not forced to wear the hijab 
and he told me like what the _reasons are and he started explaining ho¥v there 
is ... it's a good thing to wear the hijab.lt's not forced it's just a good thing. 

According to Schmidt (2004), the concept of choice is influenced by Western 

discourses where the actions of human life are considerably individualized. Following 

aspects of one's traditions and lifestyle of one's' con1munity is considered primitive, 

repressive and even undemocratic. To be able to n1ake a choice is considered one's 

human right and "an aspect of high social status on local and global scenes' 9 (p. 35). 

Young Muslin1s need to make a choice and justify it by stressing the significance of their 

culture. By stating that they choose to adopt a lifestyle in accordance with their religion 
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and culture because it al1ows the1n to live a life they desire, they reduce the risk for any 

criticisn1s. The girls in this research also stressed on the fact that the decisions to wear the 

hijab were their choice. This focus on the choice emerges from the need to dear the 

general misconception that the hijab is forced upon them by their parents. 

Another issue about choice is that parents n1ight expect their daughters to choose 

to wear the hijab and the girls n1ight chose to wear the hijab in order to please their 

parents. Also the age at which they 'choose' to wear the hijab, in most cases, is when the 

girls will be expected to wear the hijab by their religion and family members (Hussein, 

2007). In a study conducted by Sheriff, Tirmazi & Walsh, on imn1igrant South Asian 

Muslim mothers, they found that they all expected their daughters to practice Islam and 

appropriate behaviors such as modesty in clothing, respect for self and others through 

personal behaviors and relationships and discretion in decision that would reflect the 

fmnily nan1e through their behavior (p.202, in Lansford et al, 2007). These expectations 

are obviously likely to influence decisions tnade by their daughters. 

Nevertheless, the girls in this study did not acknowledge any pressure from their 

parents to wear the hijab. Only in Ayesha's case she seems to have been pressured by her 

friends to wear the hijab. The other three girls initially wore the hi jab to see if they were 

con1fortable in it and did not wear it regularly for almost a year. It was only after fully 

understanding the meaning and benefits of the hijab did they start wearing it on everyday 

basis. Thus the data suggests that while the girls did recognize their parents' 

encouragement and support, they believed that the choice to wear the hijab was their 

own. 
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Peers 

In a study conducted by Zine (2000) examining the Muslim student subcultures in 

Ontario schools, she found that Muslim students experienced two kinds of peer pressures, 

both negative and positive. The positive peer pressure originated from the students' social 

networks which they were able to develop within the Muslirn comn1unity, which 

provided support and provided guidance related to both religious and academic concen1s. 

The negative peer pressure generated from both through non-Muslin1 students as well as 

Muslim students who had accepted the values of the popular culture, which pressured 

them to reject their religious practices and identity. The girls in my study faced both 

negative and positive peer pressure. 

The practice of veiling is largely tnisunderstood and is seen as a symbol of 

wornen's inferiority to men. Most of the tin1e it is considered as forced upon women and 

girls by their parents. The girls in the research faced similar stereotypes. They said that 

n1ost of their friends understood but some stiH feel that it is forced. However since the 

school they attend has a multicultural population the hijab is not uncon1mon and so many 

students are used to seeing girls in the hijabs in their school. Most of the questions about 

the hijab come out of curiosity. Their friends keep asking them why they wear the hijab. 

The girls showed frustration over the fact that they had to give everyone an explanation 

as to why they wear the hijab. 

Aleena: So I mean they would ahvays ask me, like the first question that is 
actually annoying is why do you wear the hijab? Where do you ... you know there's 
questions that arise in1mediately and there's no problenz for that. I nzean 
sometimes it's not meant in a negative way yet sometimes they are meant in a 
negative way. Like oh nzy god, why is she wearing that or you know why ... oh I bet 

her parents forced her. And sometimes its not exactly like the matter of force or 
anything, it's a 1natter of religion, it's a matter of choice. And they believe that 

sometimes some of my friends they're like oh don't you want to show your hair. 
don't you want to do this? And you know, what's up wh.v do you wear the hijab? 
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And those questions in their own point, yeah they're curious, but I 1nean they 

come to the point where you .. . you're like okay, oh rny gosh, like seriously, can I 

not wear rny the hijab in peace? But I mean I can understand why they would ask 
questions like that. 

Ishrat: every year there's like new people and I alwa.vs, every year I have new 
friends and there's one friend who ccune this year and she's new to the school and 

she's, everyday she's like lvhy don't you take it off? Are you forced to wear it? 

Take it of]:· ~f you're not forced then take it off? Why are you wearing it? And I 
always have to tell her that it'slike one of my responsibilities. 

Ayesha: they kind of blame it on other friends that they said ... this girl, she said, 

the other Muslinl, she forced me and she always told rne that this other girl forced 
you so why are you going to lvear it, it's your choice? I'm like yeah, it was 1ny 

choice. So she still says that nolv. Take it off. 

In Ayesha~s case there seen1ed to be an indication of some peer pressure to wear 

the hi jab (positive peer pressure). She said her Muslim friends encouraged her to wear the 

hijab and would tell her that being a Muslin1 she should wear the hijab. However she 

insisted that her decision to wear the hijab was not under any pressure and she was happy 

with her decision. 

The girls also unanimously agreed that the hijab had given them the freedom from 

worrying about how they looked and how people looked at the1n in terms of physical 

beauty. Ishrat spoke about a girl in her class who kept touching her hair and worried 

about how it looks aU the time. She said that she is glad she wears the hijab as with the 

hijab on she does not feel self conscious about her hair. The following quote provide 

exmnples of the girls' position on this: 

Aleena: I feel respected and I feel like I can actually be myself and not have to 

worry about how /look, like how is nzy hair and you know. I feel good wearing it. 

Sumaiya: Yeah, like I'nz not the kind of girl who is always like touching your hair. 

I'm not conscious of my hair at all. 
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Aleena: a lot of my friends they're like take it off, come on I want to see your hair. 

I mean you know, it's so ... and sometimes like okay when I'm in the bathroom Fll 

be fixing my the hUab in the girl's bathroorn so I have smne privacy and my 

friends will see my hair and say oh 1ny god your hair is so pretty and why don't 
you just show it and it's so like why don't you just take it off? Its okay, just take it 

off for one day, take it off. . .it's kind of what participant 4 said, it's like a routine 

for you. It's like why do you brush your teeth right. l1nean it has beconze like who 

I am so without it would just be like empty, 

Sumaiya: Yeah, son1etilnes because they wear ... like the_v do their hair and 

eve;~vthing. And sometimes they say like hey, holv come you can't do my hair and 
1 say 1 have the hijab on. But /realize that one day everybody's going to die, so 1 

believe that life is a test and that when you die Allah's going to test you again, so 
either you go to jannah or paradise. 

1shrat: Like they're always like take off your the hijab. r1nd I always disagree. it's 
part of who I am so I can't just take it off~ And like I started in grade four and my 
recent friends are always like ho'vv you should take it off; 1 want to see how your 
hair looks; can youplease take it off, please. I'll give you 1ny candy or something. 
I'm like it's not that, it's not like so1nething to be bribed on. It's just part of who 
you are. 

Ayesha: /feel, I don't know, /feel kind of weird because before I used to have my 

hair open and now 1 just have it all covered. And then, after I feel kind ofproud of 
myse{f that I 'vvear the hijab because it makes nw feel good. 

The literature review indicated that American IVIuslim wo1nen find themselves in 

a struggle to be a part of the American culture and conforn1 to the fashion nonns as well 

as the An1erican Muslim co1nmunity and dress in ways considered appropriate in Islam. 

This position influences their choice of clothing and also the choice to adopt the hijab 

(Droogstna, 2007). However more and more women are wearing the hijab as an 

important part of their identity. Many wo1nen see the hijab as empowering. It gives them 

a unique identity. They felt control over their bodies and felt connected with the larger 

Muslim co1nmunity. They felt more attached to their religion and it helped them develop 

36 



self discipline. Besides providing a distinct identity, the hijab also is a syrnbol of the 

Muslin1 con1munity (Ruby, 2006). The girls seem to be experiencing similar feelings of 

freedon1 from confirn1ing to the fashion norms of majority culture as well as pride in 

having a unique identity for themselves. 

The Media 

There was also a general consensus arnong the girls about the fact that Islam and 

Muslims are represented negatively by the media and this affects the thinking of general 

public. They felt frustrated and angry while discussing the way Muslims are portrayed by 

the n1edia. 

Aleena: I think it's not exactly how people think always. That's not where the 
problem generates or originates. lt is actually the media, it portrays like such a 
bad irnage of JY!uslinzs and you know it's so disgusting to knovv that, I mean it's 
not people's fault. It's like the media, they just make eve1~ything seems so ... they 

just put us in positions where you feel like you're alone, that the world's going to 
turn on Muslims and you get the sense where you're like kind of scared. It does 
get 1ne frustrated, I mean you get frustrated knowing that there are people out 
there who think that if you're a Muslim then you have to have some bad role in 
life or you're going to hurt someone or bomb. It ~s really frustrating. When people 
see us they immediately remenzber terrorists and it bothers me that on the news 
incidents happen and it suddenly goes towards Muslims and gives .Muslims a 
negative, you know, outlook basically or an image. It ruins our image. I mean yes 

there are certain people who destruct our image, and yes sometinzes they could be 
Muslim, but I meant here are other you know religions, other cultures that .. . I 

mean being Muslim is not a crime. And smnetimes people say that it is because 
there's so nzany terrorists that are supposed to be Muslim, they think as {f you 're 
Muslim you're going to obviously be a terrorists or you're going to be involved in 

some kind of crime when you groM/ up, especially for men. Even though ~tvearing 
the hijab it still portrays your Muslim individuality. 

Sumaiya: Sometimes people they make the hijab as a joke. We see on TV, they 
sometimes make fun of the hijab; people wear it that are not necessarily Muslim 

and they like, it makes me sick to know that that's how they think of us and stuff 
like that. We're nonnal people, we just believe in Allah. 
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lshrat: the other day I l-vas watching a movie and I saw that the bad guys were 

ahvays wearing like head coverings and I got really mad that why are they 

showing the bad guys as Muslims. And l notice that in a lot of 1novies that the bad 

guys are always praying or something and then the next thing you know they're 

like bombing a building. And 1 got really nzad. 

The literature review clearly indicated that the representation of the media on the 

veil of the Muslim woman overlooks the complex social phenomena behind the decision 

to adopt the hijab and the different meanings it has for different Muslin1 women. This 

representation of Muslim women and the overemphasis on the hijab may create 

misconceptions amongst the Western societies about the Muslitn women and Islan1 in 

general (Bullock and Jafri, 2000). 

The hijab has been viewed by the Western cultures as sy1nbols of oppression of 

women in the Muslim world. (Cloud, 2004 in Droogsma, 2007). The media plays a major 

role in determining stereotypes about Muslim women in North Atnerica. Images of 

covered women have often been used to illustrate the "backwardness" of Muslin1s and 

the subordination of women in Muslim societies (El Guindi, 1999; Steet, 2000 in 

Droogsma 2007). According to Ruby (2006), many studies have shown that the image of 

the Muslin1 woman portrayed by the dominant North American n1edia is that of an 

"oppressed and passive the hijab wearer" (Ruby,2006). The hi jab has come to be seen as 

a symbol of Muslin1 world and is associated with "religious fundan1entalisn1 and 

extremism" (Zine 2006). Due to the tragic events of September 2001, misunderstanding 

about the M.uslim co1nmunity has increased and little has been done to focus on the 

positive aspects of Islam (Ahmed & Szapara, 2003). 
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EXPERIENCES: LIVING WITH THE HIJAB 

The girls talked about 1nany experiences in and out of schooL They narrated both 

positive and negative experiences. First we will look at the out of school experiences. 

One positive incident narrated by Aleena is when she was in her store with her n1other 

and a friend of a customer started swearing while talking to hin1, this custon1er pointed 

out that there are won1en in the store and stopped hi friend fron1 using bad language. She 

feels that this customer saw they were in the hijab and out of respect for then1 he stopped 

hi friend. She said she generally feels respected when she wears her hijab and says that 

the hijab gives out the message that one is religious and evokes respect from people. 

Aleena: It made 1ne feel good that there vvere actually people out there who will 

see you and respect you whether it's because you're a kid or because you're in 

the hijab or whatever. But there are people ~rvho will look at you when you're 

wearing the hijab and respect you and they'll know that you're the type of person 

that is religious or .. . and it does get to show that you're a good person. 

A negative out of school experience reported by Aleena was about when she was 

at a swimn1ing pool and was denied entry because she had worn long pants and a long. 

tee-shirt. She said because she is a Muslim she is supposed to cover her entire body and 

she cannot wear the regular swin1n1ing costume. She felt offended and says that just 

because she is following her religion she should not be stopped from activities that she 

enjoys. In the literature review we have seen that Muslim girls who adopt the hijab find it 

helpful in avoiding undue 1nale attention. However girls who do not confirm to the 

fashion norms of the popular culture face exclusion (Zine, 2006). 

Sumaiya narrated an incident when she was at a swim1ning pool and was dressed 

in long tee-shirt, pants and was wearing the hijab. A boy came up to her and ridiculed the 
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Islamic way of greeting one another. She felt offended and said that the greeting has 

religious meaning and people should say it with respect. 

The girls also narrated some positive and negative experiences in schools. As we 

have seen in the literature review, one of the purposes of education is to develop mutual 

tolerance and respect for other cultures and religions so that everyone can actively 

participate in a free society (Nowak, 2001 cited in Smith, 2005). Since the Canadian 

landscape is becoming increasingly multicultural, children fron1 different cultures and 

religious backgrounds come together in schools. 

The girls said that in school sornetin1es they can tell that some students are 

thinking negative about thern through their facial expressions. They also reported 

students calling thern "terrorisf'. 

Sumaiya: they are like really rude; they think you're an alien fronz a planet or 
something. People call you terrorists, something like that and say oh you're going 
to bomb the school some day. I'm like I wear the hijab, it's not like l'nz a bad 

person. 

Sirnilar experience was narrated by Ishrat when one of her friends asked her why 

are terrorists Muslims. She explained to her friend that not all Muslims are terrorists. She 

said she felt very bad and said that the negative media attention on Muslims have created 

a general feeling amongst people that most Muslims are terrorists. 

Aleena narrated an incident where she wanted to help a girl from special 

education but this girl refused to be friend with her as she was a Muslhn. The girl said 

that her parents had told her not to be friends with Muslims in the school as they had 

bombed their country. Aleena says she was shocked and offended by the girl's attitude. 

Aleena: 1 was shocked to find out that parents, like some parents would actually 

like teach their child to stay away from another country because some people, 
some sinners from that religion have ruined it for everyone else. But l1nean it was 
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very disappointing and 1 think that's one of my ·worst experiences because that 

was something that I mean that was like really offended 1ne that actually it's not 

only media but there's some parents that you know would teach their children to 
do something like that. 

In the literature review we have seen that the negative media attention on the Muslims 

has an impact on people and it has developed a general fear of Muslims. Due to the tragic 

events of September 11 the misunderstanding about the Muslim community has increased 

and little has been done to focus on the positive aspect of Islan1 (Ahmed & Szapara, 

2003). 

Ayesha reported an incident where sotne boys at her school told her she cannot 

play basketball as she was wearing the hi jab and that would obstn1ct her from playing the 

game. This incident and Aleena's swin1ming pool experience brings out an important 

issue of these girls' participation in sports activities. According to the girls the hijab has 

never been a problem for them and has never stopped then1 doing what they want 

However, the expected ways of dressing for certain sports can restrict these girls' 

participation in many sports activities. 

The girls also talked about rnany positive experiences in the school. They said 

1nost of their teachers and friends understand why they wear the hijab and support them. 

Aleena talked about an incident where she said she used to be bullied in school but since 

she has started wearing the hijab the bullying has stopped. 

Aleena: I think mostly probably because I started wearing the hijab and that just 

represented my religion so they started to respect n1e more. 

Another type of experience that Aleena talked about was In the forn1 of the 

expectations people had of them and the feeling amongst these girls that because they 
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wear the hi jab they had to be extra cautious of their behavior as their behavior may affect 

what people generally think about Muslims. 

Aleena: I 1nean there are sonze girls in my class that despite ~;vearing the hijab 

they will misbehave and you know they'll go crazy and you know they will not act 
as if they're wearing the hUab. So maybe they're not wearing the hijab for the 

right reasons or they're not fulfilling their duty as a Muslim or as wearing the 

hijab. And so the teachers get shocked when seeing like a girl that looks so 

disciplined wearing a the hijab. 

Aleena thinks that girls in general should behave themselves in public and more 

so when you are wearing the hijab. This reflects the way she has been brought up. Many 

Muslim families bring up their daughters in this manner, teaching them to be more 

disciplined in their behavior and talk. In a study conducted by Zine {2006) on the veiling 

practice of Muslim girls in an Islamic school found that the participants felt that it was 

their responsibility to represent Islan1 positively wherever they went and so they had to be 

careful of what they said or did as their actions would be generalized as representative of 

the entire Muslin1 population. 

Response to the experiences 

The girls showed a positive attitude and believed that no matter what experiences 

they have they will not quit wearing the hijab. 

Aleena: Like 1 rnean 1 knoy.,, that as negative as some people's thoughts can get, 

there are people who look at you with respect. I mean there are negative 
experiences that I've been through but when I look at the positive experiences it 
makes me feel reall_,v good about myse(f and about wearing the hijab. 

Ayesha: I feel like proud, like ~;vhen I wear the hijah because that's showing my 
religion. 
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Ishrat: I feel proud that I am unique and it shows '1-vho I am, basically that I am a 

Muslim. 

The girls' determination and faith in their religion was clearly very strong. They 

believed that the hijab was for their own good and so they will never give it up. 
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IMPLICATIONS OF THE STUDY 

This research identifies some important issue faced by Muslirn girls who wear the 

hijab. The literature review revealed that there is a genera] misconception about the hijab 

and is seen as oppressive and forced on Musli1n wo1nan. However many studies have 

shown that it is not necessarily seen as oppressive by Muslin1 won1en then1selves. In fact 

n1any find it liberating and helpful in maintaining their identity. The media representation 

of the Musliln community was seen as n1isleading by the girls in the research. They felt 

that the media focus on the negative actions of son1e MusJitns has resulted in a 

generalized feeling of fear and hatred towards all Muslims. All the girls in the study said 

that the hijab has been a positive experience for the1n and has become a part of their 

identity. I found that the feeling amongst the girls that the hijab represents the Islamic 

culture and that it is their responsibility to ensure that it is represented positively was very 

strong. These girls seemed greatly affected by the extensive tnedia attention on the 

Muslim community, mostly depicting it in a negative way. They have had good and bad 

experiences with it but they chose to focus on the positive experiences and say that they 

would never give up their the hijab as it is required by their religion and also is a marker 

of a Muslim identity. This positive attitude an1ongst these young girls was extraordinary. 

Schools play a major role in creating awareness and building tolerance towards each 

other as students fron1 1nany cultures and social backgrounds attend them. They need to 

be more accepting of the cultural values of all the students and help promote unity in 

diversity. 
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Limitations and Prospects for future research 

The study was conducted with a very small sample, thus the finding cannot be 

generalized to the larger population. Also due to titne constraints, not all issues related to 

the hijab could be focused on in detail. The views and perceptions of the parents, peers 

and teachers could provide rich data in helping to develop a deeper understanding of the 

girls' reason and experiences of wearing the hijab. The hijab is globally worn by many 

Musliln women of all ages and the scope and need to explore this topic further is crucial. 
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APPENDICES 

Appendix A 
Ryerson University 

Consent Agreement: Focus Group/ Personal Interview 

Understanding Young Muslim Girls' Reasons for and Experiences of Wearing the Hijab 

Your child is being asked to participate in a research study, Before you give your consent 
for your child to be a volunteer, it is important that you read the following inforn1ation 
and ask as Inany questions as necessary to be sure you understand what you will be asked 
to do. 

Investigators: 
Principal Investigator: Farheen Khan 
Research Supervisor: Dr. Mehrunissa Ahmed Ali 

Purpose of the Study: 
This study is conducted to understand the reasons of young Muslim girls for wearing the 
hijab and what have been their experiences in their schools as a result of wearing the 
hijab. The number of subjects for this study would be 5 girls aged 11-13 years, wearing 
hijab and attending a Canadian Public school. 

Description of the Study: 
Procedure for Personal Interview 
I will interview your child. In the interview I will talk to you child about the discussions 
in the focus group in details. They can add to or share more if they wish. The questions 
will be about why they wear the hijab and what have been their experiences of wearing it 
in detail. This will go on for approxin1ately for an hour. This will be audio taped. I will 
n1aintain the confidentiality of everything they say. 

Procedure for Focus Group 
Your child will participate in a Focus Group discussion of about five girls} to be held in a 
meeting room in n1y building. I will introduce a topic or ask a question and they will be 
asked to discuss it and share their opinion about it. The topics will be about why they 
wear the hijab and what have been their experiences of wearing it. This will go on for 
approximately for an hour. This will be audio taped. I will maintain the confidentiality of 
everything they say, and I will ren1ind all other participants to do so as well. However, I 
cannot promise that they will do so. 

What is Experintental in this Study: None of the procedures or questionnaires, used in 
this study are experimental in nature. The only experimental aspect of this study is the 
gathering of information for the purpose of analysis. 
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Risks or Discon1forts: 
This potential risk in the study is that due to the nature of the questions involved the 
participants rnight feel judged and n1ay not reveal their true opinion or experiences. Also 
son1eone could recall an unpleasant experience. In the case of discmnfort all the 
participants will be told before the start of the study that they can discontinue 
participation during any point in the study either temporarily or pennanently. 

Benefits of the Study: 
This research aims to understand the viewpoints of young girls about the hijab and it 
gives them an opportunity to voice their opinions about it and talk about their experiences 
of wearing the hijab in Canadian Public Schools. This research also aims to enhance the 
understanding of educators in particular about why these girls wear the hijab and 
encourage greater acceptance of cultural differences. 
I cannot guarantee, however, that you will be benefitted fron1 participation in this study. 

Confidentiality: 
Only the principal investigator and the faculty supervisor will have access to the data. 
The computer copy will be protected by a password known only to the researcher and the 
supervisor. Paper copies of the data will be kept locked in a safe place only accessible to 
the researcher and the supervisor in the researcher's horne. All data will be destroyed 
after two years of cotnpletion of the study. None of the participants will be indentified by 
their real names unless they ask to do so. 

Incentives to Participate: The participant wiJI not be paid to participate in this study. 

Voluntary Nature of Participation: Participation in this study is voluntary. Your choice 
of whether or not to participate will not influence your future relations with 1ne or 
Ryerson University. If you decide to participate, you are free to withdraw your consent 
and to stop your participation at any time. At any particular point in the study, you tnay 
refuse to answer any particular question or stop participation altogether. 

Questions about the Study: If you have any questions about the research now, please 
ask. If you have questions later about the research, you may contact: 
Principal Investigator: Farheen Khan 
Graduate Student: Masters in Early Childhood Studies, Ryerson University. 
Phone: 416-747-7377 

Research Supervisor: Dr. Mehrunissa Ahmed Ali 
Phone: 416-979-5000 ext: 6330 

If you have questions regarding your rights as a hun1an subject and participant in this 
study, you may contact the Ryerson University Research Ethics Board for infonnation. 

Research Ethics Board 
c/o Office of the Vice President, Research and Innovation 
Ryerson University 
350 Victoria Street 
Toronto, ON MSB 2K3 
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416-979-5042 

Agreement: 

Your signature below indicates that you have read the information in this agreement and 
have had a chance to ask any questions you have about the study. Your signature also 
indicates that you agree that your child participates in the study and have been told that 
you can change your mind and withdraw your consent to participate at any time. You 
have been given a copy of this agreement. 

You have been told that by signing this consent agreement you are not giving up any of 
your legal rights. 

Name of the Parent Guardian of Participant 

Signature of Parent Guardian of Participant Date 

Signature of Investigator Date 

N an1e of Child 

Consent for Audio Taping 
I will be audio taping the interview for future analysis. Please indicate whether you agree 
that your child be audio taped. 

I agree 

I do not agree __ _ 

Signature of the Parent/Guardian of the Participant 
Appendix B 
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Assent Form: Focus Group/ Personal Interview 

Understanding Young Muslim Girls' Reasons for and Experiences of Wearing the Hijab 

You are being asked to participate in a research study. Before you give your consent to be 
a volunteer, it is important that you read and understand the following inforn1ation and 
ask as n1any questions as necessary to be sure you understand what you will be asked to 
do. 

This study is conducted to understand the reasons of young Muslim girls for wearing the 
hijab and what have been their experiences in their schools as a result of wearing the 
hi jab. I an1 conducting this study to write a paper for my Master's program. After I have 
completed it, I may also use it to write an article in a journal. 

Procedure: 
First, you will participate in a Focus Group discussion of about five girls, to be held in a 
n1eeting romn in tny building. I will introduce a topic about why you wear the hijab and 
what have been your experiences of wearing it and I want you to discuss it and share your 
opinion about it. This will go on for approxin1ately for an hour. This will be audio taped. 
I will maintain the confidentiality of everything you say, and I will remind all other 
participants to do so as well. However, I cannot promise that they will do so. 

A few days after the focus group, I will interview you individually, in the same roorn or 
at your home, just to talk about what we discussed in the focus group and give you an 
opportunity to add more if you wish. The interview will be of approxin1ately one hour 
and also audio-taped. If you do not want to be audio-taped in your individual interview, I 
will just take notes as I talk to you. I promise to maintain confidentiality of whatever you 
say during the interview. 
Your name will be changed in my written report. 

If, at any point of the study, you feel uncomfortable you n1ay discontinue either 
tetnporarily or permanently. If you do not wish to answer any question you may say so. 

Only I and my university professor will have access to the data. The computer copy will 
be protected by a password known only to me and tny supervisor. Paper copies of the 
data will be kept in a safe place only accessible to me and my supervisor. All information 
you give n1e will be kept only for two years, and then destroyed. 

Participation in this study is voluntary. Your choice of whether or not to partic_ipate will 
not influence your future relations with tne, or Ryerson University. If you decide not to 
participate, you are free to say now; or you can stop participating for a short period at any 
time; or stop your participation altogether. 
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Name of Participant (please print) 

Signature of Participant Date 

Signature of Investigator Date 

Consent for Audio Taping 
During the interview, I will audio tape the discussion for future analysis. Please indicate 
whether you agree to be audio taped. 

I agree 

I do not agree __ _ 

Signature of the Parent/Guardian of the Participant 
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Appendix C 

Focus Group Questions 

1. Why do you think Muslim women and girls wear hijab? 

2. What is the purpose of hijab? 

3. What are the stereotypes regarding the hijab? 

4. What have been some of your experiences in schools when you wear the hijab? 

Interview Questions : 

1. When did you stati wearing the hijab and why? 

2. How do you feel when you wear the hijab? 

3. What do you family and friends say about it? 

4. Have you considered not wearing the hijab? Why and why not? 
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